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What is our experience with primary EFL?
How have we structured our book?
Some words of thank you

The classroom as a focus of interest
Starting early: A European trend
Starting early: Reasons why
Purposes and principles for teaching primary EFL
Implementation of primary EFL: Issues and challenges

2 How foreign languages are learned and how this may inform teaching
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On the difficulty of researching language learning
1 Coping with a complex process
2 Different types of research
3 On the relative value of research
4 The research we refer to
Tuning in: Making you aware of the complexity of classroom language learning
What empirical studies in primary classrooms tell us about language learning —
1 A summary of findings —— _—
2 Primary LAQ studies
3 Current practice and insights into language learning
Different approaches to researching language learning:
From behaviorism to psycho-linguistic LAQ studies to classroom research .. ...
1 Focus on L1 - 1.2 interferences: Language learning

as habit formation (Lapo 1964) ___ o
2 Focus on interlanguage: Language learning as mental construction

of internal grammars (SELINKER 1972, CorpER 1981y .
3 Focus on individual language acquisition processes:

Psycho-linguistic research (Eriis 2003) S
4 Focus on the social context: Language development as soual development

(VyGorsky 1978, LonG 1985, SwaiN 1985 .
The issues U
1 Research needs to be classroom-based and focus on the needs and

understanding of teachers and learners i
2 The quality and quantity of exposure matters:

On the central role of the teacher to support learning .
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3 Task-based language learning (TBLL)
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4 Managing classroom processes
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5 Skills development
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6 Teaching the sub-skills: Words and grammar
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Designing Tasks
1 Alternative: Dimensions of using tasks in the classroom — an example

Principles of TBLL
Characteristics of tasks

2 Nunan’s framework for choosing tasks

3 Task types
Working with tasks

1 From task-as-a-workplan to tasks-in-action
2 Sequencing tasks

3 Task demands and task support

Beginning research on using tasks in the classroom
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Focus on the teacher-student rapport

The teacher as mediator

The teacher’s language as model

Challenges and perspectives
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General principles for developing language
From listening to speaking

1 What the curricula say and what learners can actually do

in our language-learning context
2 Principles for developing listening and speaking skills

From reading to writing

1 What the curricula say and what learners can actually can do in our

language-learning context
2 Controversial views on reading and writing
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Discourse and the lexical approach
Selecting and storing words

Challenges when learning words
1 Providing ample practice opportunities for pronunciation

2 Developing the meaning of words
Teaching vocabulary

Creating grammatical awareness
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13 Language teaching and learning as a continuum
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14 Focus on an early start: English in kindergarten and pre-school
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