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This chapter is concerned with the nexus between student learning and student engagement outside the
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This chapter deals with the question of whether and how the use of institutionally controlled and ad-
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their students can leverage them for collaborative, (co-)creative, and authentic learning activities.
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to apply the technology for academic purposes.
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to depict and explain how in order for e-assessments to be successful in contributing to learning, they
must be embedded within a solid pedagogical framework and supported by a robust infrastructure,
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This chapter discusses the epistemological shifts that are occurring in the Web 2.0 era, and the resulting
consequences for learning, teaching, and research, as well as for the ways in which tertiary teachers and
their students approach the creation, distribution, and evaluation of knowledge. A number of strategies
for critical engagement with new, “postmodernist” epistemic learning spaces are recommended, before
putting forward a series of questions to be contemplated by researchers and practitioners.
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This chapter considers the implications of Web 2.0 for academic staff development. With the aid of fic-
tional accounts, the authors portray the shortcomings of currently predominant institutional approaches
to the training of tertiary teaching staff. They offer suggestions on how these need to change in order for
the transformative potential of Web 2.0 for online learning to be realized, and for truly student-centered,
constructivist learning experiences to be achieved.
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This chapter contains the author’s predictions of what lies ahead for the World Wide Web over the next
decade, taking into consideration recent and emerging developments, and the likely impact on tertiary
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